
Writing about reading…. 

Children often respond that they cannot 

think of any connection to the text.  In 

addition, they do not seem to have a vari-

ety of experiences which they can call 

upon in their answers.   

Data Collection Methods and Analysis: 

Through more focused strategy teaching 

using new resources such as Literacy Place 

and 6 + 1 Writing Traits, the reading and 

writing experiences were explicitly con-

nected.  These resources align with the 

Ministry’s Revised Language Arts Curricu-

lum, i.e. media/drama connections to 

reading activities. 

 

 

The order of focus 

• Read Aloud with lots of questioning 

• Guided Reading groups 

• Students knowing how to read the 

words before using them in writing 

• Students recognizing style and genre 

of books, filling their backpacks 

•  

Future strategies were discussed.  Student 

work was examined to consider strengths 

and next steps.  Assessment rubrics were 

developed to coordinate 6 + 1 Writing 

Traits and Achievement Charts of the Lan-

guage curriculum. 

For the past three years, our school’s 

Grade 3 EQAO results for reading have 

been declining.  Since the oral reading 

assessments indicate our students are 

able to read, the weaknesses may actu-

ally be in the area of writing about read-

ing.  Because writing impacts all curricu-

lum areas and school divisions, it is cru-

cial to provide students with the neces-

sary tools to be successful writers. 
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Key Concepts 

• The goal was to provide students with 

the necessary tools to succeed in the 

area of writing about reading . 

• Having such a focus stimulated teacher 

initiative and motivation to recom-

mend as well as try different strategies 

and ideas to promote and support 

writings within our classrooms. 

• The bulletin boards and walls in the 

Primary hallway became a gallery of 

the children’s writing rather than a 

decorative area.  This was very positive 

for everyone.  Students, parents and 

educators shared in our writing experi-

ences by reading the walls as they 

walked the hallway! 

 

 

Essential Question 

What impact will a Primary Division collaborative of explicit teaching and modeling of the 

reading and writing connection have on improving students’ writing, with particular con-

sideration of differences by gender and exceptionality? 

 



All team members agree that there was more focus on 

writing this year than in pervious years to due this pro-

ject.  We have celebrated the children's writing with 

them and each other and this enthusiasm has allowed the children 

a more positive experience about writing.  Some have independ-

ently pursued their own interests in writing.  The essential focus for 

all teachers and students has been to connect what they write to 

their reading using a higher level of questioning in Bloom’s Taxon-

omy.  The parents have become more aware of the importance of 

the type of questioning and have begun to incorporate it into 

home reading activities. 

  What the Data Revealed 

C o n n e c t i n g  r e a d i n g  a n d  W r i t i n g  T h r o u g h o u t  t h e  P r i m a r y  

Grade 3 

Polishing and extending editing skills 

Putting sentences into paragraphs 

All requirements of the Grade 3 testing 
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Specific Writing Focus 

Grade 1 

Use capitals for proper 

names and beginning  sen-

tence 

Punctuation to end sen-

tences 

Spacing between letters 

and words 

Grade 2 

Continue with punctuation, 

commas, exclamation marks 

Work on sentence starters 

Organize writing 

Continue oral TTQA, use in 

writing and have mastered 

before year-end 

Results and Findings 
It was necessary to narrow the focus by using our assess-

ments to take the children from where they are to where 

we desire them to be.  We modeled everything and found 

that this is definitely key.  The other key aspect was to 

allow time to talk and discuss topics before the children 

were required to write.  This gave the students the confi-

dence and vocabulary to be able to express an idea of 

their own or one shared by someone within the group.  

This was an essential step for our exceptional students to 

add to their backpacks. 

Graphic  organizers were introduced to improve the area 

of organization.  More children utilized graphic organizers 

than previously and this provide them a pattern to organ-

ize their thoughts before beginning to write. A variety of 

graphic materials and techniques were provided to ensure 

differentiation.  It was clear that the children needed to 

be allowed more time.  Cross-curricular reading and writ-

ing helped achieve our expectations and ensured that all 

the curriculum was taught.  For many of the children, 

writing moved from being a mundane chore to an oppor-

tunity for sharing and fun, which flows beyond the literacy 

block.  In conferences with children, surveys and ques-

tionnaires, as well as through teacher observation, it was 

evident that our students’ attitudes toward writing had 

changed positively, thus indicating success.  

 

We have celebrated the children’s writing with them and 

each other.  This enthusiasm has given the children a more 

positive experience about writing. 

Bloom’s Taxonomy ...Six Cognitive Levels 

Knowledge      Comprehension       Application 

Analysis        Synthesis           Evaluation 


