
this problem, we created genre-specific 

writing rubrics with grade appropriate 

language.  These rubrics were created 

with the input of teachers from all grade 

levels to ensure that both the  language 

used, and focus of each, is appropriate 

and practical.  Rubrics were created in 

both English and French to cater to our 

school’s dual-track environment.  These 

rubrics were constructed using the 7 cate-

gories outlined in Ruth Culham’s book 

6+1 Traits of Writing (Primary and Junior 

editions).  The categories were selected 

Teachers have access to a limited range 

of assessment tools for writing.  Rubrics 

and exemplars are often limited in their 

context, usually referring to one specific 

genre type, or they are too general to 

provide legitimate bench marks for 

evaluation of grade level writing  ability.  

Often experience is a teacher’s best tool 

in assessing the ability of students’ writ-

ing.  There are few tools for assessing 

writing that take into consideration 

grade level and genre type. To address 
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Key Concepts 

• Creation of genre specific writ-

ing rubrics with grade-

appropriate language.  

• The 7 categories outlined in 

Ruth Culham’s book 6+1 Traits 

of Writing used to construct  

rubrics. 

• Strengths and weaknesses 

teachers encountered in the 

classroom communicated. 

•  Teacher survey implemented 

to gather information on the 

effectiveness of the rubrics. 

Essential Question 

Will the focused pedagogical use of bi-lingual, genre specific rubrics (using 
grade specific language) based on the 6+1 Traits of Writing and other literary 
resources, demonstrate a quantifiable increase in student writing ability 
over the span of an academic year? 

Genre (Grade) Specific 
 6 + 1 Traits Rubric 

 Project 
 

for their universal acceptance as corner-

stones of good writing practice by our 

staff, school, school board and Ministry 

of Education. 

Grade 1—Procedural Writing 

Sample Below: English Language Writing Rubrics 

Genre Specific Expectations (SE) 
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• Create more rubrics for additional genres at each 

grade level. 

• Develop companion Student Checklists to accom-

pany each rubric– written in student friendly lan-

guage. 

• Collect exemplars for each genre type and share 

them throughout grade levels and schools to have 

agreed upon models to use within class lessons. 

• Analyze 2007-2008 report card  and EQAO writing 

achievement against 2008-2009 data across school 

and grades to determine the influence the rubric 

project is having within the school population. 

Results and Findings 

• The teacher survey revealed that teachers who used 

the rubrics found them to be very useful both in assess-

ment and in developing instruction in writing within 

their classrooms.  The common language and evalua-

tion allowed opportunities for teachers to assess stu-

dents work— finding consensus in what is to be ex-

pected in students’ writing. 

• The qualifiers within the rubrics also helped the teach-

ers and children to identify specific requirements of 

different genres and to develop the language of the six 

traits of writing.  Many teachers found it useful to use 

the data obtained from a specific rubric to plan small 

group and large group writing  lessons.  This informa-

tion was also commonly used to find focuses for mod-

eled, shared and guided reading/writing lessons. 

Development Phase:  Teacher Consultation and 

Rubric Creation. 

• The Development team worked with a small 

group of strong writing instructors.  This group 

used the Ontario Curriculum  to identify writing 

genres specific to each grade level. They also developed 

writing qualifiers for each genre while looking at the six 

traits of good writing. 

Implementation, Refinement Phase and Data Collection: 

• The development team presented the English Rubrics to 

the staff and discussed how they could be used for for-

mative and summative assessment. 

• The rubrics was used to identify individual and class areas 

of weakness requiring further instruction. The rubrics 

fostered a greater depth  specifically in the application of 

Knowledge and Understanding, Thinking, Application and 

Communication in a genre-specific environment. 

• Teachers communicated the strengths and weaknesses 

they encountered with the rubrics once they had been 

implemented in the classroom. 

Review of Data in Reference to the Action Research Essential  

Question: 

• The development team used a teacher survey and discus-

sions during staff meetings to evaluate the effectiveness 

of the rubrics within each teacher’s classroom 

• The development team decided to separate the genre-

specific qualifiers from the mechanics of writing so two 

separate and valid assessments were provided on each 

piece of writing. 

 What the Data Revealed 
Reflections and Actions 

The school has included the genre-specific rubrics in their 

2008-2009 school improvement plan.  

The development team has shared this project with staff 

in Curriculum Services where it was suggested  that ru-

brics could be used to support the implementation of the 

OCDSB Assessment booklet due to be in-serviced during 

the 2008-2009 school year.   

Next Steps 

Literacy Goals: 

1. To increase the number of students achieving level 3 

or above on EQOA writing scores by at least 5% at 

the primary and 10% at the junior level by Septem-

ber 2009. 

2. The target for grade 3 EQOA writing is 82%  at level 

3 or above. 

3. The target for grade 6 EQAO writing is 58% at level 3 

or above. 

School Improvement Plan 2008-2009 School Year 


