
consolidates  the teaching approach to 

the curricula to provide students with  a 

cohesive and focused approach to learn-

ing mathematics. 

The teachers wanted to apply a similar 

approach to the Language curriculum to 

help ensure the long term goal of greater 

student success on the Grade 10 literacy 

assessment.  The first step of the project 

was to collectively analyze existing as-

sessment data using a Data Extraction and 

Analyses Programs and an assessment, 

based loosely on EQAO Grade 6 Reading 

and Writing  conducted at St. Patrick’s 

Intermediate in September. 

The second part of the project involved 

nine teachers, 4 of whom have more that 

20 years of experience teaching language 

and 4 of whom are first year teachers.  

These teachers along with a curriculum 

leader at the school, reviewed the EQAO-

like assessment results and made some 

critical determinations about the areas of 

the achievement chart that needed to be 

supported.  Through ongoing professional 

discussion focused on student work, 

teachers compiled teaching, learning 

and assessment strategies that were 

used consistently across classrooms.  A 

few pieces of randomly selected student 

work were reviewed regularly to gener-

ate discussion about the effectiveness 

of the project and to validate the ongo-

ing work of the teachers. 

St. Patrick’s Intermediate School is a 

stand-alone grade 7 and 8 school the 

serves an inner city population of stu-

dents from 7 feeder schools.  The school 

has been very successful over the past 

few years as measured by grade 9 EQAO 

scores on the mathematics assessment, 

in building an approach to the curricu-

lum that identifies student needs  and 
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Key Concepts 

Teachers met regularly to review student 

work and to discuss strategies for im-

provement. 

Two main literacy skills were focused on: 

the ability to draw inferences & explain 

(retell) what had been read. 

Pre- and post-test data was analyzed and 

graphed to show positive results. 

Scores increased between fall and spring 

for both ability to retell and ability to 

make inferences . 

Students showed significant understand-

ing of the personal results shown as ex-

pressed in the student reflections. 

Teacher made the time to look at required 

elements for each level and collaborate 

with fellow teachers so that marking 

strategies were consistent. 

Essential Questions 

What are the areas of strengths and weakness as observed in student read-
ing and writing samples based on an EQAO-like assessment? 
 
How does the use of common teaching and learning activities, and literacy 
assessment rubrics support the professional dialogue between first year 
teachers and veteran teachers of Language instruction? 

The benefit was to sit with fellow 

teachers and get a better 

understanding of how to mark 

somewhat consistently. 

 



Teachers met regularly to review student work and to 

discuss strategies for improvement. Two main literacy 

skills were focused on:  the ability to draw inferences, 

and to explain and retell what had been read.   

Students were assessed using EQAO-like assessments in September 

and the again in the spring.  Students were also asked to comment 

on their writing samples, comparing the fall test to the spring test.  

Teachers also provided feedback about their joint marking experi-

ence. 
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Reflections 

Diagnostics such as these 

allow us to focus on the 

needs of those particular 

students 

“I now elaborate on 

my answers...also I 

had a small vocabu-

lary”....” I have made 

a big increase in my 

mark, from a level 2 

to a level 4.” 

Results and Findings 
Pre- and post-test measures of inferences and retelling were ana-

lyzed using multivariate statistics (MANOVA) with gender and the  

French program (core and Immersion) as the between-subjects 

variables. Repeated measures on inferences and retelling were the 

dependent measures. 

 

Teachers and students benefited from engaging in this 

action research project.  Completing an EQAO-type as-

sessment at the beginning of the year allowed teachers 

to focus their efforts on a few key curriculum areas.  Stu-

dents benefited from specific strategies as evidenced by 

their increase in scores over time and their anecdotal 

reflections. Teacher also appeared to have gained in 

their confidence in marking.  There is still appears to be a 

need for further conference marking sessions; focusing 

perhaps on the criteria for attainment of specific levels 

of achievement. 

Conclusion 
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