
This background data review provided 

a foundation from which four regional 

action research teams were organized 

for Phase II, which began in November 

2006 and carried through to June 

2007.  

 Phase III represents the first full year 

cycle for this project—continuing with 

the progress achieved by the same 

four schools that participated in Phase 

II, Benson, Beckwith, Gladstone and 

South Crosby Schools.   

 

Background: .Phase III was the third 

year of this action research project 

which continued under the title Link-

ing EQAO and Report Card Data for 

School Success Planning.  The pro-

ject began in the spring of 2006 

(Phase I) with an introductory re-

view of school-by-school grade 3 

and 6 EQAO and report card results.  

Project Overview 
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2007-2008 

Essential Question 

How can EQAO and Report Card Data be matched with each other and other              

data success to predict and measure student success? 

 

How can the data be applied to school improvement planning? 
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“Educators don't need advanced degrees in 

statistics to begin gathering and using data 

in ways that will benefit schools and 

children. Teachers and school level  

administrators can begin by asking 

questions about student achievement and 

teaching practice, and gathering many kinds 

of data so they can answer those questions 

in a systematic way.” 

                           ~ Victoria Bernhardt 

Key Concepts 

• The relationship between 

EQAO and report card 

data was investigated. 

• Collaborative teams 

worked toward common 

school-wide objectives 

• Data from two previous 

years’ projects were used 

to apply a wide spectrum 

of tactics throughout the 

cycle of a school year in 

four schools. 



  Due to the previous efforts of Phase II, each school team 

was familiar with their action research, allowing data 

collection and analysis to occur comparatively quickly and seam-

lessly for Phase III.  Each team began by reviewing EQAO results for 

2007 to reconfirm their educational focus for the year ahead.  Other 

in-school data sets were compiled and reviewed throughout the 

year including PM Benchmarks, staff surveys and the results from 

uniquely developed student assessments.  In June 2008, the Princi-

pal and Learning Resource Coach from each of the four schools met 

for a debriefing session to share information, discuss findings and 

collaborate in preparation for 2008-2009.  
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Next Steps 

This project continues in 2008-2009 

(Phase IV) by focusing on increasingly 

differentiated classroom practices, 

monitoring the impact of action re-

search on school culture via the 

UCDSB School Culture Scan and align-

ing with the anticipated roll-out of a 

system-wide Assessment and Evalua-

tion Implementation Plan by the 

Board. 

Reflections and Actions 
This project has not yet met the fullest intentions of the 

essential question. But effective schools research indi-

cates that it take at least 3 to 5 years to change the cul-

ture of an elementary school.   

In other words, the learning curve required by the four 

action research teams with respect to data collection, 

analysis and inquiry-based action and collaboration is 

significant enough to suggest that the multi-year ap-

proach taken for this project is appropriate.  Further-

more, these action research projects precede a soon-to- 

be-developed assessment and evaluation strategy that 

will be implemented by the board for all schools.  Phase 

III has seen  tremendous progress by each school.  But 

more time is required before the collaborative culture 

at each school is developed to the point where the es-

sential question can be fully tested. 

Results and Findings 

Phase III of this project built upon the foundation of Phase I and 

Phase II to develop deep collaboration and opportunities for teams 

of teachers to transfer inquiry into action through focused and 

measured classroom instruction.  As a result  of Phase III, each 

school team has acknowledged improved capacity; 

• Applying data to improve classroom instruction 

• Working collaboratively as team towards common school-wide 
objectives  

• Developing action plans 

• Building connections from one school year to the next 

• Aligning teaching with the curriculum 

• Developing focused lesson plans that align with student and 
school expectations 

• Differentiating instruction to account for the individual needs 
of students 

• Using backwards design for unit planning 

Phase III has also helped to advance action planning and assessment 

for learning as a common practice with each school Principal moti-

vated by the  positive impact that this team collaboration has had 

on their school culture, a leading indicator of student success. 

Phase II results…...below 


