
ful, but not to the same degree that DRA 

has proven to be. 

Data Collection Methods and 

Analysis:  

Primary Division (grade 1): 

In January 2008, early emergent readers 

were assessed starting with level one.  The 

DRA Word Analysis was administered to 

the students reading below the grade level 

benchmark.  Student strengths and needs 

were identified and guided reading groups 

were established.  Guided reading lessons 

were provided to meet the instructional 

needs for oral reading fluency. Including  

initial sounds, word families and middle 

sounds.  The results for students were 

maintained on both an electronic data 

wall as well as a traditional data wall. Pro-

viding “at-a-glance” information by grade 

level and program. 

Junior Division (grade 5): 

The DRA was administered in English to 10  

Grade 5 EFI students.  The scoring was 

completed according to the guidelines of 

the DRA manual.  Results were analyzed 

by comparing pre– and post-test scores, 

with particular attention paid to the sum-

mary and meta-cognitive awareness  

The school had been involved in a  DRA 

pilot with grade 4 and grade 8 classes in 

the 2007-2008  school year with positive 

results.  Other staff hearing of the posi-

tive outcome wanted to become in-

volved.  The school was not as satisfied 

with using PM Benchmarks and needed 

a tool that could be used school-wide 

instead of one that “stopped” essen-

tially at grade 3.  In addition, the school 

hoped to influence the selection of an 

assessment tool for district-wide use.  

The staff at our school found CASI use-
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Key Concepts 

• DRA assessment was administered, 

and collected, in primary and junior 

Divisions.  Results for all students 

were maintained on both an elec-

tronic “data wall” as well as a tradi-

tional data wall for primary students. 

• A bridge pack and a separate assess-

ment kit are recommended for use in 

French Immersion classes 

• Overall, this project has had a posi-

tive impact and has shown that there 

are other valuable assessment tools 

besides PM and CASI to  effectively 

measure student achievement. and 

growth. 

 

 

Essential Question 

How can teachers most effectively use data to determine tar-
geted instructional decisions in their reading programs? 

Comparing the use of assessment 
PM Benchmarks and DRA to track 
results in reading at the primary 

and junior levels 
 

questions.  The pre-test was completed 

in December and post-test in March, fol-

lowing instruction in summarizing and 

meta-cognition as part of Language Arts. 

Results show that student achievement 

increased overall, with specific improve-

ment in the target areas of summarizing 

and meta-cognitive awareness. 
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 The staff involved in this action research saw the bene-

fit of DRA for use in both the pri-

mary and junior divisions.  While 

there were limitations  and chal-

lenges to the DRA kit for Immer-

sion students, staff still found it 

useful to track student reading 

achievement and more impor-

tantly it gave them a focus for instruction based on 

student needs.   

The school will continue to use  DRA  as staff believe 

that it can have a deeper impact on effective teaching 

instruction for students in the area of reading.  The 

benefits of DRA in the short time that it was in use 

were clear.  A longer period of use will clarify its advan-

tages .  It is hoped that the publisher will refine its 

product so that there is an effective tool available for 

EFI students. 

Reflections and Actions 

The school plans to expand the use of DRA within the Junior 

division and develop it in the Intermediate division. Teachers  

found that the information they gained from  the assessment 

allowed them to  target specific student needs. 

Further, DRA provides a school-wide standard for evaluating 

students’ reading and monitoring their progress.  It provides 

opportunity for teachers to share strategies as it is a seam-

less tool from the primary division through to the intermedi-

ate division. 

A primary teacher  commented that her preference for DRA 

over PM comes down to three reasons: 

• Reading engagement is included 

• Text features are emphasized to make accurate predic-

tions 

• DRA Word Analysis helps identify strengths and weak-

nesses  

In both the primary and junior divisions, reading 

skills improved over the course of the project. 

Specifically, student achievement increased over-

all in grade one, in the target areas of summariz-

ing and meta-cognitive awareness, results showed stability or 

improvement.  Teachers noted that the DRA kit offered a 

more comprehensive view of student reading as compared to 

the GB Plus Assessment kit. 

 In the Junior EFI program, the data confirmed the strengths, 

learning gaps and suggested strategies for the strongest read-

ers, but provided limited feedback for average or struggling 

readers.  Thus it is recommended that a ‘Bridge Pack’ be 

made available for French Immersion classes .  Data also re-

vealed that the precision rate to attain level 3 unfairly penal-

izes EFI students who have a more limited vocabulary base 

and less sure command of the grammatical structures than 

their peers in first language classes.  The study suggests that 

teachers adopt a more flexible approach in calculating the 

student’s precision rate.  For example, the teachers could 

accept reasonable substitutions if the meaning is maintained.  

In addition, it is suggested that a separate French Immersion 

Assessment kit be developed to meet the needs of Second 

Language learners. 

 What the Data Revealed 

Next Steps 

The results show that student achievement increased over-

all between the pre-test and the post-test with regards to 

specific improvement in our target areas. 

(See Appendix B above.). 
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