
These observations are supported by 

Board level EQAO results and student 

questionnaires.  The direction of this 

action research project also aligns 

with the Board directives of “Reading 

for Meaning/Shared Reading”  as a 

school improvement plan focus as 

well as an increased emphasis on the 

issues of boys’ literacy. 

“I like to read” survey below 

The number students responding “yes” 

slightly increased while the number of stu-

dents stating “no” demonstrated a slight 

decrease.  In both cases, the participants felt 

these results could possibly be attributed to 

one or more of the following factors; more 

interesting text in the classroom or an in-

creased comfort and ability in reading which 

lead to a greater like of the task. 

Background: During the planning 

meeting for this project, it became 

evident that all participants had 

concerns about their students’ use 

of reading strategies, their inability 

to communicate complex answers 

to open response questions and the 

large divide between the perform-

ance of male and female students.  
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Key Concepts 

• Through discussions, it was in-

dentified that all teachers had 

concerns about student’s writ-

ten reading responses and ex-

isting gender gaps. 

• Data was collected through the 

use of student achievement 

data, anecdotal records and 

comments, student survey per-

ception data and a participation 

survey. 

• Results were analyzed using 

“Tinkerplots”.  This information 

was used to guide instruction at 

the classroom level. 

Student Survey Data: (Pre and Post Data) 

All students’ completed a reading preferences 

survey that focused on their knowledge of 

reading comprehension strategies as well as 

what type of text they had last read outside the 

classroom.  Part of the feedback form that the 

teachers were particularly interested in in-

cluded a self assessment about the students’ 

reading level and whether or not they like to 

read. 

“I am a good reader” results below 

Over the course of the project, the number of 

students declaring that they felt they were a 

“good reader” increased slightly.   



  The project began with an initial meeting November.  

The focus of this initial meeting was identify a common 

focus for the project and to plan the necessary action 

steps to complete the inquiry. Through discussions, it was identified 

that all teachers had concerns about students’ written responses and 

existing gender gaps. 

In order to address these concerns the group determined that teach-

ing reading comprehension strategies through shared reading, fol-

lowed by the opportunity to practice written responses questions 

would be necessary next steps.  In addition to the achievement based 

data, the group wanted to collect information about student reading 

preferences.  The purpose of this collection was to determine which 

types of text would be of interest to students in the classroom. 

  Data Collection Methods and Analysis 
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Next Steps 

The issue of student engagement is be-

coming an area of increased interest.  

Although our teachers were able to 

identify areas of reading that were of 

interest to the students, some teachers 

found that there was still a lack of moti-

vation. In the future, it would be inter-

esting to learn more about how teachers 

could work towards increasing student 

motivation to complete tasks such as 

reading responses. 

Reflections and Actions 

At the conclusion of the project, 

participants had an opportunity to 

provide feedback about the pro-

ject in the form of an online sur-

vey.  

Hasting Prince Edward District School Board has recently imple-

mented the CASI reading assessment which contains a reading inter-

est tool as well as a reading survey.  It is our hope that by communi-

cating the results of this project to the larger community within our 

District we can encourage all teachers to collect perceptual data in 

the form of reading surveys, especially since there are ready to use 

tools available within the CASI assessments in our schools. We are 

investigating methods of providing these surveys in an electronic 

format to assist with the process of data collection. 

Another area of development within our Board has been to focus 

more specifically on the reading comprehension strategy of making 

connections for the 2008-2009 school year.  Knowledge gained 

through the supplied resources will have prepared these teachers for 

this upcoming focus.  Knowledge of key resources will also help our 

central staff better assist our schools during the school improvement 

planning process. 

As demonstrated in the chart below, students more frequently identified 

all reading strategies after the  project as something they used to help 

them make meaning from text with the exception of inferring which was 

closely matched.  This tells us that more work needs to done in the area of 

inferring as a reading comprehension strategy. 

Results listed below…. 


