
students’ collective feeling of be-

longing through overt teaching and 

modeling of the three kinds of re-

spect outlined in the school im-

provement plan and motto: respect  

for self,  respect for others and re-

spect for property. 

The study  itself involved three very 

different groups of grade nine stu-

dents.          

•Challenge grade 9 math (31)  

•General Learning Strategies (14)  

•LEAP drama class (23)  

 

Data Collection Methods 

and Analysis 

The following methods were used 

in the three classrooms to gather 

data on the understanding and 

effectiveness of the school motto 

and improvement plan: 

• Entry and final surveys  

• Goal setting 

• Classroom discussion and 

journal writing 

• Individual Interviews focusing 

on growth in understanding 

and behavior. 

The study took place in a school 

where the sense of community 

and belonging is a part of the 

school improvement plan.  The 

school’s motto is “Take care of 

yourself, take care of each other, 

take care of this place”.  The 

study proposed to increase the 

Project Overview 

 

 

 

Project Lead: Sarah Baud 

bauds@limestone.on.ca               

 

2007-2008 

Key Concepts 

•  The study focused on the un-

derstanding of the concept of 

respect in three grade 9 classes 

in one school 

• Journals and surveys,  as well as  

individual interviews and anec-

dotal observations from the 

teachers were the source of 

data 

• The 16 habits outlined in Habits 

of Mind Costa and Kallick  

formed the basis for teacher 

discussion and planning. 

Essential Question 

How does  promoting, role modeling and specifically 
teaching “respectful behavior” affect student learning? 

“One of the biggest barriers to 

overcome was getting students to 

reflect on who they are and what 

characteristics they possess.” 

Respectful Classrooms  

Engage Students in their 

Learning 



GENERAL COMMENTS FROM ALL ENTRY SURVEYS: 

One piece of information arising from the entry 

survey was that most students “agreed” or 

“strongly agreed” (36 out of 44) that they were 

responsible for their own learning. The only stu-

dents who felt they were not responsible for 

their learning were in the GLS  class (2 out of 11).  

This means students were well aware that they 

need to take care of themselves in the class-

room.  But, when it came time to helping other 

be successful in the classroom, many more stu-

dents felt “neutral” or even “disagreed” (19 out 

of 44) and only a few “strongly agreed” (6 out of 

44) that helping others be successful was impor-

tant. The greatest imbalance was in the grade 9 

Academic math class where 22 out of 25 stu-

dents felt responsible for their own learning but 

only 15 felt they were responsible for helping others 

be successful in the classroom. This data allowed the 

teacher to consider the competitive environment in 

the classroom when teaching character education, and 

to take into careful consideration ways to promote col-

laboration while maintaining the students’ competitive 

spirit. 

What the Data Revealed 
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Results and Findings 
The study broke the results down by classroom.  In each case teachers found that relevant context and 

deep connection to the curriculum were essential for teaching character education.  Students also 

needed practice opportunities to reflect on their own behavior and its implications on their own success 

and that of those around them.  “The biggest challenge remains bringing authenticity to the idea that re-

specting yourself, your fellow classmates and the school itself underlies success.” 

The teachers involved will continue to work with the book Habits of Mind by Arthur L. Costa and Bena 

Kallick.  In addition, the study suggests that long term tracking of behavioural issues, attendance, extra-

curricular activities etc. would be excellent supplementary data to include in the study of the effects of 

behavior on student achievement. 

The study concludes that it is important not to ‘gloss over’ the school motto, but to actively and con-

sciously incorporate the three kinds of respect in each classroom, overtly teaching the connection among 

the concepts of respect, reflection and success. 
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