
throughout the Board.   

The following meta-cognitive strate-

gies were used in  the language 

learning classroom:  

—Activating Prior Knowledge 

—Making Connections  

—Predicting 

—Visualizing 

—Questioning  

—Making Inferences 

—Checking for Understanding  

—Using Fix-up Strategies  

—Summarizing 

 

Data Collection and Analysis: 

A qualitative approach was used to 

enhance the insights gained from 

the student perspective and to un-

derstand the human and individual 

element of the data.  Data collection 

strategies such as interviews and 

journals enabled the teacher to 

study open-ended responses from 

students, unconstrained by pre-

determined categories of analysis. 

There were five sources of data: 

1. student answers and reflections 

provided in class 

2. student reflections in meta-

cognitive journals 

3. student reflective real-time an-

notations on tests 

4. teacher response to student 

reflections in class and in critical 

journal 

5. three surveys, beginning , mid-

dle and end 

 

 Throughout the project, instead 

of giving the answers, the teacher 

became the guide and facilitator 

requiring the students to be re-

sponsible for applying previously 

established knowledge to new 

situations.  In addition, the 

teacher continually reflected on 

the teaching process, comparing 

the difference between student 

response to former classroom pro-

cedures and to the meta-cognitive 

approach in this study. 

 

 

This study focused on the overt 

teaching of meta-cognition in two 

new language learning classes to 

facilitate learner awareness and 

learner independence as well as 

to improve test-taking skills. The 

meta-cognitive skills were taught 

and modeled in conjunction  with 

literacy support techniques used 
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Key Concepts 

• Overt teaching of meta-

cognition  skills in two parallel 

new language learning classes. 

• Collection of feedback through 

the use of surveys, journals and 

daily class communication. 

• Learner independence,  aware-

ness, and effective test-taking 

skills are enhanced through the  

teaching of meta-cognition. 

• Students show a positive atti-

tude towards this class study 

and  engagement within the 

class environment . 

Essential Question 

Is teaching students meta-cognitive skills an effective means of providing 
students with transferable learning skills and evaluation preparation / test-
taking strategies? 

Teaching meta-cognition; 
Building transferable 

skills 
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Results and Findings 

Evidence gleaned from student reflections during 

tests as well as surveys and teacher observation indi-

cated that students had learned a number of test-

taking strategies and had a heightened awareness of 

how they learned.  In addition, the teacher noted 

that the students were more engaged in and respon-

sible for their own learning. 

Next Steps 

Overt teaching of meta-cognitive strategies has 

strong possibilities for improving student learning 

in all classrooms.  Instructing students in their 

thought processes, leading them to questions and 

analyze their own learning, has a place in all class-

rooms. 

Literacy is a key focus in the province.  This study 

links literacy skills, meta-cognition and second and 

third language acquisition, showing that the study 

of second and third languages make a significant 

contribution to student literacy. 

The overt teaching of meta-cognition had a positive 

affect the teacher’s professional practice as well as 

on student engagement, independence, confidence 

and awareness of the learning process.  Students 

learned how to think about their approach to a prob-

lem and transferred the strategies they had learned 

to new problems.  This lead to a greater sense of 

confidence in their abilities and mastery over the 

work.  In addition, students became more supportive 

of one another and more patient with each other’s 

learning processes.  The overt teaching of meta-

cognitive skills in the language learning classes im-

proved both the learning process and product. 

“Thought and words  

are not connected by a primary bond.  

A connection originates, changes, 

and grows in the course of the 

evolution of thinking and speech.” 

~ Lev S. Vygotsky 

  

           


